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Abstract

The aim of this study is to present the qualities of 7th grade Turkish skill-based questions
due to levels of reading skills and proficiency that used to prepare PISA reading skills
questions. With these questions, secondary school students are prepared for national and
international exams. The case study pattern has been used in the study, which is one of the
qualitative research methods. The data obtained through document review were analyzed by
content analysis by three field experts in Turkish education using a question analysis table.
As a result of the examination it is determined that Turkish skill questions; include examples
of all text types in PISA reading skills; mostly the text types which have continuations are
preferred amongst the text types in PISA reading skills; big part of the questions are in a
comprehensible level in terms of cognitive processes that the reader interacts with the text;
and Turkish skill questions have problems for "1b, 1a, 2nd and 3rd" levels in the proficiency
levels of PISA reading skills. As the result of the study, it is emerged that there is a necessity
to provide a balanced dispersion for PISA reading skills, its dimensions and leves. In
addition, there is also another necessity for arrangements to meet high level qualifications
and Turkish skills questions should be created by taking into account all of the cognitive
processes used in PISA that the reader interacts with the text.

Keywords: PISA, reading skills, Skill-based questions

1. Introduction

Many countries participate in the Programme for International Student Assessment
(PISA), carried out by the Organization for Economic Co-Operation and Development
(OECD). The first PISA, in which Turkey participated, was realized in 2003 and a total of 41
countries, including non-OECD countries, participated in this practice. This number
increased to 65 in 2009 PISA and 76 in 2015. PISA was last carried out in 2018, with the
participation of more than half a million students from 79 countries, 37 of which are OECD
members (MEB, 2019a). The number of countries that want to participate in PISA is
increasing every semester. The desire of non-OECD countries to participate in the PISA
shows that this practice is valued by the education policymakers of countries. After the
assessment, OECD prepares a report on reading skills, science and mathematics literacy of
each country and shares these reports with participating countries. Participating countries can
access reports of successful countries along with their own reports. "The results obtained
from PISA give an idea in terms of seeing the problems in the education system of these
countries and finding solutions to them." (Temizyiirek & Ince, 2019: 158). Based on the data
obtained as a result of examining the education systems of the countries that have been
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successful in PISA and the reports showing the results of PISA, many countries take
precautions regarding the problematic aspects of their education systems, change or update
the programs in the education system, improve the infrastructure of their schools, and
increase the quality of teacher education. In this context, the Ministry of National Education
(MEB) rearranged the Primary Turkish Education Program in 2005 with a constructivist
approach (ince, 2016).

PISA is conducted under three main themes as reading skills, science, and mathematics
literacy, and one of these three themes is determined as the main theme each semester.
Reading skills among these three main themes has the characteristic of affecting the other
themes as well. Because students with advanced reading skills also become successful in
other areas (Ince, 2016; Benzer, 2019; Batur and Alevli, 2014). Reading skills scores of
Turkey, which have participated in PISA since 2003, indicate a periodic increase, except for
the 2015 PISA (Akkus, 2014; MEB, 2019a). Turkey has reduced its score difference with the
OECD countries in 2018 to 21 (MEB, 2019a). When the reading skills proficiency levels of
the students participating in PISA are examined, it is seen that they mostly score at the
second level and below at the rate of 56.7% in 2009, 52.5% in 2012, 72.6% in 2015 and
58.7% in 2018 (MEB, 2016; MEB, 2019a). "In the developing and changing world, education
is shaped by the purpose of teaching information to individuals, as well making them use this
information, transfer it to life and adapt it to new situations. This shaping can be seen in the
changes of educational programs, teaching techniques and methods and measurement
instruments during the assesment phase.”" (MEB, 2016: 1).

In this context, in order to increase the quality of education and to reach the OECD
average, MEB changes the curriculum, opens workshop classes in schools, reorganizes the
purpose, content, and question types of exams, diversifies the criteria and assessment
methods used in measuring success, and updates teacher training programs (Asici, Baysal and
Sahenk Erkan, 2012; Demiral and Mensan, 2017; MEB, 2019a cited in Tuzlukaya, 2019;
MEB, 2018:35, MEB, 2017). According to Ince (2016), one of the reasons for the preparation
of the 2006 Primary Education Turkish Course Curriculum is the failure in international
exams such as PISA and TIMMS. According to Ozmusul (2012), on the other hand, studies
should be carried out to increase the quality of learning in areas such as program
development, teacher training, and professional development of teachers in order to increase
the performance of Turkey in PISA. One of the last studies conducted in order to reach the
OECD average in the field of reading skills has been the publication of Turkish Skills-Based
Tests for 5th, 6th, and 7th grades as of 2019-2020 Academic Year by the Ministry of
National Education General Directorate of Measurement, Evaluation and Examination
Services. In the 2023 Education Vision report, where such studies will be carried out, it is
stated that "New generation digital measurement tools will be developed to support high-
level skills so that students can achieve the desired results in international exams such as
PISA." (MEB, 2018: 74).

MEB uses central exam questions consisting of multiple-choice questions, acquisition
comprehension tests, sample questions and activities in the textbooks as measurement
materials for Turkish lessons. Turkish course teachers also carry out assessment and
evaluation activities with true-false questions and matching questions, short-answer questions
and written exams, as well as multiple choice tests. The measurement materials prepared by
MEB and Turkish course teachers generally consist of questions to measure sub-cognitive
skills (Cegen and Kurnaz, 2015; Gécer, 2008; Ustiiner and Sengiil, 2004; Yildiz, 2015). It is
considered that student success in the field of PISA reading skills and other lessons is
possible with the development of qualified teaching and measurement tools that can evaluate
this.
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The reading skills that are expressed with the concept of "reading literacy™ in PISA are
defined as the capacity to understand, use, evaluate, reflect on, and interact with texts in order
to achieve goals, improve knowledge and potential, and be included in social life (OECD,
2019: 27). The questions created within the scope of PISA, which considers reading skills as
a part of social life, are prepared according to various criteria. These criteria, which are stated
as reading skills dimensions and proficiency levels (OECD, 2019), are explained in detail in
PISA and the questions are structured within the framework of these criteria.

In the reading skills section, text types considered when preparing PISA questions,
cognitive processes, and explanations regarding the questions are included. Cognitive
processes in PISA consist of fluent reading, access to information, comprehension, and
evaluation and reflection. Text types are categorized as source, organization and interaction,
text format, and text type (MEB, 2019a). Here, it is necessary to touch upon the concept
confusion that stands out in the dimensions of reading skills. In the 2018 Turkey PISA
National Preliminary Report, it can be said that there is a definition problem regarding the
text types and text format terms described under the heading "dimensions of reading skills."
Reading skill dimensions terms specified as "text format" and "text type" in 2009, 2015, and
2018 PISA original texts are referred to as "metin sekli" (text shape) and "metin tirii" (text
type) in Turkey 2009, 2015, and 2018 PISA national reports. In PISA, while the term "text
format™ is divided into sub-categories such as "continuous text™" consisting of structures such
as sentences and paragraphs, "non-continuous text" consisting of tables, lists, graphics,
indexes, and catalogs, and "mixed text" consisting of a paragraph with a graph or image, the
term "text type" consists of sub-categories of description, narration, exposition,
argumentation, instruction, and transaction. With the concept called "text format" in PISA
and translated to Turkish as "metin sekli" (text shape), the texts in question are defined
through their structural features and their appearance. For this reason, it can be said that the
concept of "metin sekli" (text shape) is appropriate since it covers the sub-categories.
However, the word "format"” also means “shape, size, form, style." Ince and Goziitok (2017)
used the concept of "metin formati" (text format) in their work.

The concept "text type™ in PISA and the framework of which was determined based on the
questions of why the texts were written and how they were organized (OECD, 2019a) was
transferred to Turkish as "metin tiiri" (text type). In PISA reports translated into Turkish
(MEB, 2019a; MEB, 2016) and in studies conducted in this field (Batur, Ulutas, and Beyret,
2019; Ince and Goziitok, 2017; Tuzlukaya, 2019), the concept of "text type" has been tried to
met with "metin tliri" (text type). However, the concepts of "description, narration,
exposition, argumentation, instruction, and transaction™ under the title of "text type" in PISA
are included under the title of "expression forms™ in Turkish education. For this reason, it is
thought that considering the concepts of "description, narration, exposition, argumentation,
instruction, and transaction™ as text type in PISA reports translated to Turkish and studies
conducted in Turkish in the field of PISA reading skills will cause confusion. Because the
term text type in Turkish education consists of the main headings of "narrative texts,
informative texts, and poetry." Bozkurt (2018) and Simsek and Miildiir (2020) stated based
on the studies in the field that linguists and language teachers have different perspectives on
text type and revealed that the terms text kind/style (genre), text type, type of discourse are
used in the field of linguistics and the term expression style/form is used in the field of
language education studies instead of text type. The researchers stated that this situation
caused confusion in text type teaching and it would be more correct to use the term text
kind/style instead of the term expression form in terms of text linguistics. In this study, it was
deemed appropriate to use the term "text style" instead of the term specified as "text type" in
the PISA 2018 Turkey National Report.
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PISA reading skills proficiency levels are evaluated starting from the lowest level 1c to
"1b, 1a, 2, 3, 4, 5" and at the 6th level which is the highest level (MEB, 2019a). Through the
questions created according to these criteria, students are brought together with the new text
types and forms offered by the digital environment by going beyond the standard multiple-
choice tests, and it is determined which cognitive process the student uses and at what level
of competence. The Vision 2023 document clearly states that new generation digital
measurement materials that support high-level skills will be developed instead of the
questions of standard multiple-choice tests used by the Ministry of National Education in
many exams. With this, it is aimed that students achieve the desired success in international
exams such as PISA. It is necessary to reveal to what extent Turkish skill-based questions
developed in this direction meet the reading skills dimensions and proficiency levels taken
into account when preparing PISA reading skills questions. With this study, skill-based
questions were evaluated within the framework of PISA criteria and the rate of questions
meeting these criteria was tried to be revealed. Thus, to what extent the questions developed
to achieve success in international exams serve the purpose was determined, moreover, a
contribution was made to the literature, and feedback was provided to those who prepared
questions based on Turkish skills.

The purpose of this study is to reveal the characteristics of the 7th grade Turkish skill-
based questions published by the Ministry of Education in the 2019-2020 academic year,
based on the reading skills dimensions and proficiency levels used when preparing PISA
reading skills questions. In this framework, an answer is sought to the question "to what
extent the Turkish skills-based questions meet the reading skills dimensions and proficiency
levels used in the preparation of PISA reading skills questions?" .

To achieve this goal, the following were tried to be determined,;

1. Distribution of the first three themes published by the Ministry of National Education
under the title of 7th grade Turkish Skills Based Questions in the 2019-2020 academic year
by PISA reading skills text types,

2. Distribution of the first three themes published under the title of 7th grade Turkish
Skill-Based Questions according to PISA reading skills text forms,

3. Distribution of the first three themes published under the title of 7th grade Turkish
Skill- Based Questions according to PISA reading skills and cognitive processes with
which the reader interacts with the text,

4. The distribution of the first three themes published in the 7th grade Turkish Skills
Based Questions according to PISA reading skills proficiency levels was tried to be
determined.

2. Method
2.1. Research Pattern

This research is a qualitative study and it was carried out as a case study, one of qualitative
research designs. A case study focuses on the in-depth description and analysis of a limited
structure (Merriam, 2013). Case study is a method in which qualitative and quantitative data
can be used in harmony (Yin, 2003).

Case study was used to determine in detail the compliance of 7th grade Turkish Skills
Questions with PISA reading skills dimensions and proficiency levels criteria. In this context,
each of the Turkish Skill Questions was examined according to the PISA reading skills
criteria.
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2.2. Research Data Source

In this study, three test documents, each consisting of 20 questions, from the 7th grade
Turkish Skill-Based Tests published in the period when the study was carried out by the
General Directorate of Measurement, Assessment and Examination Services affiliated to the
Ministry of National Education since the 2019-2020 academic year was used. The Ministry
of Education has created and published skill questions at the 5th, 6th, and 7th grade levels.
Through these questions, students are prepared for the secondary education transition exam.
The fact that the study material was chosen among the 7th grade skill questions was
particularly effective in the fact that 7th grade students showed parallelism with the students
in the 15 age group, which constitutes the student profile of PISA by age. 60 questions
extracted from the 7th grade Turkish Skills Based Tests named “Theme 1, Theme 2 and
Theme 3” which were published at the time of the research, constitute the study material with
consisting of tests. There are a total of eight themes in the 7th Grade Turkish textbook. The
themes in the 7th grade Turkish Skill Based Tests are based on the themes (Virtues, National
Struggle and Atatiirk and Emotions...) in Turkish textbooks.

Table 1. Turkish Skill Questions

Theme Name Grade Level Number of Questions
1. Theme 7th grade 20
2. Theme 7th grade 20
3. Theme 7th grade 20

2.3. Collection of the Data

Study data were obtained through document review. “Document review covers the
processes of finding resources, reading, taking notes, and evaluation for a specific purpose.
Data is collected by scanning existing records and documents in document review.”(Karasar,
2015: 183). In the research, document review was used as Turkish skill questions were
examined in detail by three experts who have doctorates in Turkish education. The 7th grade
Turkish Skill Questions PISA published by the General Directorate of Assessment, Selection
and Assessment Services affiliated to the Ministry of National Education were subjected to
document analysis according to their reading skills dimensions and proficiency levels.

In order to obtain the study data, a "Question Analysis Table" was prepared by the
researcher. PISA 2018 reading skills dimensions and proficiency levels, previously
announced in 2015, 2012, and 2009 PISA reports were examined to create a "Question
Analysis Table."” While creating the "Question Analysis Table,” the data of the latest 2018
PISA was used. In this arrangement, the fact that the 2018 PISA application has up-to-date
data and its main theme is a "reading area™ has been effective. PISA reading skills sample
questions were examined and the opinion of a doctoral lecturer in Turkish education and
three experts who had a doctorate in Turkish education were consulted. As a result of the
investigations, it was decided to put the "Question Analysis Table" under two main headings:

1. Reading skills dimensions
a) Different Text Types (Text Type, Text Format)
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b) Cognitive Processes by which the Reader Interacts with the Text (accessing
information, comprehension, evaluating and reflecting)

2. Reading Skills Proficiency Levels (1c, 1b, 1a, 2, 3, 4, 5, 6)

2.4. Analysis of the Data

Content analysis was used in this study. Content analysis is the gathering of data related
to each other and organizing them in an understandable way (Akbulut, 2018: 186). In this
context, content analysis of a total of 60 questions from the 7th grade Turkish Skills Based
Tests was carried out according to PISA reading skills criteria. Three field experts examined
the 7th grade Turkish Skill-Based Questions and added the data they obtained to the Question
Analysis Table. Considering the order of the Question Analysis Table, firstly the text type of
each question, then the text form were determined and marked on the table by the field
experts. Then, all questions were examined to determine the cognitive processes in which the
reader interacted with the text, and the results were encoded in the relevant section. Finally,
the reading skills proficiency levels of the questions were determined by the Turkish field
experts and added to the table. Question Analysis Tables marked by three field experts were
compared. The different evaluations that emerged as a result of the comparison were
concluded with the help of PISA Turkish question samples, PISA reading skills dimensions
and proficiency levels, and expert opinions. A common question analysis table was created
and these data were processed in graphics under the headings of "text type, text format,
cognitive processes, and competence level." The relevant content of each title in the charts
was arranged in a way to include percentage and frequency information and was included in
the findings section.

Obijectively addressing and presenting the subject under investigation and clearly
revealing the process followed, increase the validity and reliability of qualitative studies
(Baltaci, 2019). In order to ensure validity, 7th grade Turkish Skill questions were examined
by three Turkish field experts, and a common decision was tried to be reached by comparing
the results of the examination. In addition, PISA reading skills dimensions, proficiency levels
and sample questions were used during the analysis. The process from creating the question
analysis table to processing the data on the graphs has been explained.

3.Findings

In this part of the study, the findings of the sub-problems of the research are presented in
figures.

3.1. Findings Regarding Text Types of 7th Grade Turkish Skill-Based Questions

Distribution of 7th grade Turkish Skill-Based Questions published by the Ministry of
National Education in the 2019-2020 academic year by text types is given in Figure 1.
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Percentage and Numeric Distribution of Questions According to Text Types

m Description- 5
® Narrative- 9

m Explanation- 30
m Discussion- 8

m Directive- 3

® Interaction- 5

Figure 1. Distribution of 2019-2020 academic year 7th grade Turkish Skill-Based
Questions by text types

When Figure 1 is examined, it is seen that 7th grade Turkish Skill-Based Questions are in
six different text types, and the explanation text type is preferred in half of the questions, that
is, in thirty questions. It is seen that there are nine questions in story text type with a rate of
15%, eight questions in discussion type with a rate of 13%, and 5 problems in description and
interaction type with 9% and 8%. The directive is the least frequently used text type.

3.2. Findings Regarding Text Formats of 7th Grade Turkish Skill-Based Questions

The distribution of the 7th grade Turkish Skill-Based Questions published by the Ministry
of National Education in the 2019-2020 academic year is given in Figure 2.

Percentage and Numeric Distribution of Questions According to Text
Formats

m Continuous Text- 44
®m Non-continuous Text- 9
= Mixed Text- 7

Figure 2. Distribution of the 7th grade Turkish Skill-Based Questions for the 2019-2020
academic year by text formats
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As seen in Figure 2, 44 of the 7th grade Turkish Skill Questions were formed as a
"continuous text" with a rate of 73%. The most preferred text form is the continuous texts
made up of structures such as sentences and paragraphs. It was found that nine questions in
the form of “non-continuous text” consisting of tables, lists, graphs, indexes, and catalogs
with a rate of 15% were asked, and seven questions were asked in the form of “mixed text”
consisting of a graphic or a paragraph with an explanation at a rate of 12%.

3.3. Findings Regarding 7th Grade Turkish Skill-Based Questions Regarding
Cognitive Processes In Which Readers Interact With The Text

Distribution of 7th grade Turkish Skill-Based Questions published by the Ministry of
National Education in the 2019-2020 academic year according to the cognitive processes in
which the reader interacts with the text is given in Figure 3.

Percentage and Numeric Distribution of Questions According to Cognitive
Processes

2%

m Accessing Information-18

m Comprehension- 41

Evaluation and Reflection- 1

Figure 3. Distribution of the 2019-2020 academic year 7th grade Turkish Skill-Based
Questions according to the cognitive processes in which the reader interacts with the text

When Figure 3 is examined, it has been found that 68% of the 7th grade Turkish Skill-
Based Questions are in the "comprehension” dimension, one of the cognitive processes in
which the reader interacts with the text. It is seen that eighteen questions in the dimension of
"accessing information” among the cognitive processes where the reader interacts with the
text with a rate of 30% and two questions in the dimension of "evaluation and reflection™ are
asked among the cognitive processes in which the reader interacts with the text with a rate of
2%. In the creation of 7th grade Turkish Skill-Based Questions, among the cognitive
processes in which the reader interacts with the text, the "comprehension” dimension was
preferred the most, and the "evaluation and reflection™ dimension was the least preferred.

3.4. Findings Regarding the Reading Skills Proficiency Levels of 7th Grade Turkish
Skill-Based Questions

The distribution of the 7th grade Turkish Skill-Based Questions published by the Ministry
of National Education in the 2019-2020 academic year is given in Figure 4, according to their
reading skills proficiency levels.
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Percentage and Numeric Distribution of Questions According to Reading
Skills Proficiency Levels

0% 0% 0%

3%

mlevel 6

mlevel 5

m Level 4

m Level 3-19

m | evel 2- 22

m Level la- 17
Level 1b- 2

Level 1c

Figure 4. Distribution of the 2019-2020 academic year 7th grade Turkish Skill-Based
Questions by reading skills proficiency levels

When Figure 4 is examined, it is seen that the reading skills proficiency levels consist of a
total of eight levels from level 1c to level 6. It has been found that 7th grade Turkish Skill-
Based Questions concentrate only on 4 levels of reading skills as "1b, 1a, 2nd and 3rd" levels.
In creating 7th Grade Turkish Skill-Based Questions, the second level was preferred with a
ratio of maximum 37% and twenty-two questions from the reading skills proficiency levels.
Students at this level can identify the main idea of medium-length texts where the necessary
information is not given explicitly, reflect on a chapter, and understand the meaning. Based
on the data in the graph, nineteen questions were identified at level 3 with 32%. Students at
this level can make simple and advanced inferences from texts that are not too long in which
the information in the texts is not explicitly given, and can determine the main thought of the
text by combining different information in the text. At 28% in Level 1a, there are seventeen
questions. Students at this level can find the main idea of the text and make simple links
based on sentences and short paragraphs that they are familiar with and where the
information is clearly presented. There are two questions at 1b level with a rate of 3%. It was
found that there are no questions for the "1c, 4, 5 and 6th" levels among the 7th grade
Turkish Skill-Based Questions. At the 4th level, students are faced with long paragraphs in
more than one text. Students can search and find the information embedded in these texts,
make various inferences, and evaluate the reliability of the information source. It includes 5th
and 6th level high-level questions. 5th level is the level at which students can find hidden
information in long texts, establish a relationship between information in texts in different
sources and questions, form hypotheses for questions, and distinguish between reality and
perception. At level 6, which is not included in skill-based questions, students can grasp the
information stored in long and abstract texts. Students at this level use advanced assessment,
synthesis and analysis skills.

4. Conclusion and Discussion

"Turkish Skill-Based Tests" for 5th, 6th and 7th grades started to be published in the 2019-
2020 academic year by the Ministry of National Education. In this study, the extent to which
60 questions under the title of 7th grade Turkish Skills-Based Tests meet the PISA reading
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skills dimensions and proficiency levels were examined and the data obtained were
discussed.

When the 7th grade Turkish Skill Questions are analyzed in terms of the text types used
while preparing the PISA reading skills questions, it is seen that all text types are used. In the
7th grade skill questions, 30 questions constituting 50% of the 60 questions examined were
explanation type, 9 questions constituting 15% were narrative type, the eight questions
constituting 13% were discussion type, the five questions constituting 9% -8% were
description and interaction type, and three questions constituting 5% were interaction type.
While the description text type with 30 questions was the most preferred type among the text
types, the interaction text type was the least preferred text type with 3 (5%) questions. There
have been many studies that examine TEOG, LGS, Turkish lesson questions and Turkish
lesson exam samples, textbooks in terms of text types used in PISA, and their results do not
coincide with this research. Ince (2016) in the study that examined the texts in Turkish 6th,
7th, 8th grade textbooks, stated that text diversity was not provided in the textbooks and that
texts in the narrative type were generally used; Asici, Baysal, and Sahenk Erkan (2012) found
in their study that mostly personal texts were used, which they found by comparing the
characteristics of the 2009 SBS Turkish questions with the PISA reading skills questions.
Tuzlukaya (2019) revealed that questions in the "discussion, narrative, description,
explanation, and poetry" text types were included in the 8th grade Center Exam Questions for
the 2nd term of the 2016-2017 academic year, while no questions were included in the
instruction text type. Tuzlukaya (2019) revealed in his study where he examined the 8th
grade Turkish lesson central exam questions in terms of PISA reading skills proficiency in
the 2016-2017 academic year Semester |1 that; the 8th grade Central Examination Questions
included in the text types of "discussion, story, description, explanation and poetry", while
there are no questions in the text type of instruction. The study of Tuzlukaya is largely in
parallel with this study.

The use of the questions, which exemplify all six text types used in PISA, in Turkish skill
questions is a positive development for students. Because when students encounter texts they
are familiar with, they will develop a more positive attitude towards the question than texts
they have never encountered before. Temizyiirek and Ince (2019) stated that including
questions for different types and these text types at all levels in the reading skills course will
increase the efficiency of the course. Although it is an important development to include all
text types specified in PISA in Turkish skills questions, studies should be carried out to
ensure a balanced distribution between text types. In this way, it can be ensured that students
encounter sufficient numbers of each text type.

When the 7th grade Turkish skill questions are examined in terms of PISA reading skills
text forms, it is seen that most of the questions are formed as "continued text". In addition,
non-continued and mixed texts are also included. 44 questions, which make up 73% of the
7th grade Turkish skill questions, were in the continued text form. It was determined that the
nine questions that make up 15% are non-continued text form, while the seven questions that
make up 12% of them are in mixed text form. This result of the research is not similar to the
results of other studies (Coskun, 2013; Ince, 2016; Ince and Géziitok, 2017; Tuzlukaya,
2019) comparing PISA text formats with central exam questions, acquisitions, and textbooks.
Ince (2016) states that the fact that non-continuous texts are not included in the textbooks
directly affects the academic achievements of students in the field of reading skills. With
advances in science and technology, individuals now encounter non-continued texts such as
graphics, tables, lists, diagrams and catalogs, as well as continued texts composed of
sentences or paragraphs. In this study, there are questions about all text forms, although there
is not enough Turkish skill tests. In this context, it can be said that the statement "All exams
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in our education system in the 2023 Education Vision Document will be reorganized in the
context of its purpose, content, structure depending on question types and the benefit it will
provide." (MEB, 2018) has been realized.

When the 7th grade Turkish skill questions were evaluated in terms of the cognitive
processes in which the reader interacted with the text used in PISA reading skills questions, it
was concluded that most of the questions were in the comprehension dimension. 41 of the 60
questions are in the dimension of comprehension, 18 of them are in the dimension of
accessing information and only 1 of them is in the dimension of evaluation and reflection.
The following findings are in parallel with the results of this study: Ince and Goziitok's
(2017) study of the texts in Turkish textbooks in terms of the reader's approach to the text in
PISA shows that the approach of gathering and interpreting the information was adopted in
most of the texts; Asici, Baysal and Sahenk Erkan (2012) stated that SBS items are mostly in
the dimension of gathering and interpreting information in terms of readers’ approaches to the
text; Tuzlukaya's (2019) 8th grade Turkish center exam questions are in the dimension of
accessing, gathering and interpreting information, and Demiral and Mensan's (2017) 8th
grade Turkish lesson questions were prepared for the sole purpose of measuring knowledge,
and they measured students' basic level skills. Bozkurt, Uzun, and Lee (2015: 308) found in
their study that question types in the dimension of accessing and remembering information
are more numerous in Turkish textbooks.

When the 7th grade Turkish skill questions are considered in terms of the proficiency
levels used in the PISA reading skills questions, it is stated that the skill questions are
concentrated between the "1b" level and the 2nd level, and it is seen that there are no
questions regarding the levels "1c, 4, 5 and 6". This finding of the study is in parallel with
other studies in the field. The fact that curriculum acquisitions and textbook questions,
questions at the 2nd level and lower than the PISA reading skills proficiency levels were
preferred in central exam questions was also determined in the studies conducted by Asici,
Baysal and Sahenk Erkan (2012), Batur and Ulutas (2013), Batur, Ulutas and Beyret (2019),
Benzer (2019), Demiral and Mensan (2017), Ince (2016), Tuzlukaya (2019). According to
Batur and Ulutas (2013), the 6th, 7th and 8th grade reading skills acquisitions represent the
lower level competencies specified in PISA and there are no acquisitions representing high-
level competencies. Considering that the commission that prepared the skill-based questions
based on the Turkish Education Program (MEB, 2019b) and the Turkish course acquisitions,
it is normal that the questions do not represent high-level competencies. It can be said that the
program and acquisition levels reflect negatively on the question levels. Because, as Batur
and Ulutas (2013) stated, there are no direct high-level skills in the Turkish course
acquisitions. Batur and Alevli (2014) suggest a different solution to the issue. Batur and
Alevli (2014) state that the critical reading achievements of the Elective Reading Skills
course coincide with the PISA reading skills high-level competencies and that the missing
aspects of the Turkish course can be completed at the point of high-level skills with the
Elective Reading Skills course.

The results achieved in the study can be listed as follows:

« It was found that the 7th grade Turkish skills questions, which were created by the
Ministry of National Education in the 2019-2020 academic year, were created using one of
the types of description, story, explanation, discussion, instruction, and interaction in terms of
text types. Among the text types, explanation and instruction were least frequently used.

* It has been observed that most of the 7th grade Turkish skill questions published by
the Ministry of National Education in the 2019-2020 academic year are in the form of
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"continuation text,” and the text and mixed text forms that are not followed by a small
number are also used.

» It was found that the 7th grade Turkish skill questions published by the Ministry of
National Education in the 2019-2020 academic year were created by focusing on the
dimension of comprehension and accessing information in terms of cognitive processes.

« It was found that the 7th grade Turkish skill questions published by the Ministry of
National Education in the 2019-2020 academic year were concentrated on 4 levels as "1b, 1a,
2nd and 3rd" levels, and there were no questions for the "1c, 4, 5 and 6th" levels.

Based on the data obtained as a result of evaluating the 7th grade Turkish skill questions
prepared by the Ministry of National Education in the 2019-2020 academic year according to
the dimensions and proficiency levels of PISA reading skills, the following suggestions can
be made:

»  While creating Turkish skill questions, questions regarding the text form and all text
types should be included in a balanced way, taking into account the features of each type and
format.

«  Turkish skills questions should be created by taking into account all of the cognitive
processes used in PISA that the reader interacts with the text.
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Appendices

Appendix 1: Question Analysis Table

Sayin deferendirci, MEB beceri sorulanni analz tablosu agajhda verilmigtir. ki bSKimden oligan anale tablosu PISA 2018 okuma becerileri verierinden
harekete slugturulmustur. Birinei bElimdeki metnin tidi ve ek ile ilgil b3limi yszmane, skuyucunun metink etkilegime girdiSi bilgsel simcler ik gk
b3limi igamtiemeni: ikinci b3lumde sorunun hangi yeeriilik dizeyinde oldufunu belireyp igaretemeni senmekedir. BSluimier ile ilgili agidamalar
tablonun altinda verilmigtir. Katinlannzdan dolay te gelkdkir eder, iyi galgmalar dilerim. Cihan CAYHAN /Turkge O;WEWI'

1- OKUMA BECERILERININ BOYUTLARI . . .
Olkuyucunun Metnle Etlalesime Cirdiza 2- OKUMA BECERILERI

Farkh Metin Tiirleri Bilissel Siirecler YETERLIK DUZEYLERI

1.5 Memin : i Deferlendinme ve
Beceri \ | Tusi(squklams Memin BUEY? | Aslams | Desinlemesize | lc |16 |1a |2 [ 3 |4 |5 |6
SormlanN betimleme ) ekl ulzjza Diginme

SORULAR Tarkcge

1 Tema

HAHS

Birinc Rakam Iincl Rakam OVclnca Rakam Dorduncu Rakam

Diptal saatierde, yukanda veridigl gibl ot rakam alan: vardir. Her alanin igindeki bolOmiler. &, b, c. d, e, I, g harMeriyle
Qostenimigtic. Dijital sast kag: gosteriyorsa O sayry: gosteren harflerin yer aldiQ bolamienn igiQs yanmaktadw. Yanan
naMer “17, yanmayan harfler “0° lle kodianmaktadr

Ormegin yukarndaki saatin binnct rakaminda sadece “D” ve “c” harflern yandigs igin bu rakamin Kkodu “0110000" olmalicr.
Buna gore,

Birinc rakams 1111110

Banot rakams 111111

OQONCcO rakarms 1111001
dOraonc rakam: 1111011

so verilon saat kac: gOsterir?

A) 18.39 B8) 08.35 <) 0829 D) o7.37

Sample Question 1. 7th grade Turkish Skill-Based Theme 1 Question 1
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8. Bir anne, cumartesi gond iki cocugunu piyano ve Ingilizce kursianna gotUrecektir. Kurslann saatieriyle ilgili bigiler asag:-

daki tabloda verilmigtir.

Ingilizce Piyano
[ KOgOk Kiz 10.00-12.00 12.00-13.00
[Boy(l( Kiz | 12.00-14.00 10.00-11.00

Her iki gocugu da kursta iken alisverise gitmek isteyen anne hangi saatleri segcmelidir?

A)10.00-11.00 ya ¢a 12.00-13.00
B) 10.00-11.00 ya da 13.00-14.00
C) 11.00-12.00 yada 12.00-13.00
D) 12.00-13.00 ya da 13.00-14.00

Sample Question 2. 7th grade Turkish Skill-Based Theme 1 Question 8
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