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Abstract 

In language teaching, in addition to the curriculum, the use of equipment, the attitudes and 

views of the instructor/educators and students about one another have a significance of its own. 

In an attempt to identify and examine the students' views on Turkish instructors in the process 

of teaching Turkish as a foreign language, this study aimed to reveal the relationship between 

the views of foreign students learning Turkish in Turkey on their instructors, in terms of gender, 

age and education level by using the relational scanning design. The data were collected from 

a total of 415 students who came to the Turkish Teaching Implementation and Research Center 

(ULUTÖMER) of Bursa Uludağ University in order to learn Turkish in the spring semester of 

2020-2021. A triple point questionnaire consisting of 39 items was utilized to identify the views 

of foreign students towards their instructors. The questionnaire consisted of items related to the 

interaction of the students with their instructors, the cultural sensitivity of the instructors, the 

classroom management aa well as the teaching skills of the instructors. Before the questionnaire 

items were applied, they were presented to the expert opinion and the questionnaire items were 

finalized in accordance with the feedback of the experts. Participants were informed about the 

study and the link of the  questionnaire form was shared with them. For the analysis of the 

data, a descriptive analysis was performed for the variables of age, gender and education level. 

The frequencies and percentages of the answers given by the participants to the questions were 

established and the χ2 (chi-square) test was carried out to identify whether there was a 

significant relationship between the responses of the participants in terms of gender, age and 

education level. Cramer's V coefficient was utilized to calculate the strength of the relationship 

between the variables in the chi-square test used. In the statistical analyzes used in the study, 

the level of significance was accepted as 0.05. 

Keywords: Teaching Turkish to foreigners, Turkish instructors, Foreign student views, Ulutömer 

  

1. Introduction 

In language teaching, the learner's perceptions of a foreign language are significant. 

Environmental factors and individual characteristics against foreign language learning, as well 

as the learners' perspective and perception, can have a positive or negative impact over 

language learning. Among the elements that comprise the foreign language education process 
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and its content are the students, instructors, classroom activities, what to learn in a foreign 

language, for what purpose, in which environment the learning will take place, the tools and 

equipment to be used and the methods to be selected. Hengirmen emphasized that unless the 

four basic elements of "Method, Educational Tools, Educational Environment, and Teaching 

Technique" came together, success could not be achieved, and the lack of any of them would 

affect language teaching significantly (1993: 31-33). 

The following principles should also be taken into account in foreign language teaching: 

1. Functional integrity of listening, speaking, reading and writing skills, 2. Using visual and 

auditory tools, 3. Using the mother tongue when necessary, 4. Ensuring that the information 

provided is transferred to daily life, 5. Enabling the students to participate in the lesson more 

effectively, 6. Taking into account the individual differences, 7. Motivating the students 

(Demirel, 1999: 31-33). 

Various contextual and cultural elements are encountered in the language used in 

teaching a language as a foreign language, in communication and information exchange. Since 

the 1980s, the mobilization towards cultural education has led to the addition of sociocultural 

elements to many foreign language education programs and materials (Valdes, 1990). Foreign 

language learning is a process that includes learning the foreign culture as well; directly or 

indirectly, students are exposed to the target culture in their foreign language lessons. In order 

to ensure the intercultural competence of foreign language learners, language instructors are 

expected to combine the cultural elements with language teaching. Cultural competence is 

defined as “the human behavior integrated with thoughts, communications, languages, habits, 

beliefs, values, traditions, courtesy rules, customs, forms of interaction and roles, as well as the 

expected behavior of a social, religious, ethnic group and transferring all these to the future 

generations” (Ökten & Kavanoz, 2014: 846-848). 

The classroom, which is one of the first terms that comes to one’s mind when the word 

education is articulated, is a social environment created by the teachers and students. 

Management and administration, in line with this social environment, is sure to augment the 

quality of educational activities in the environment (Akpınar Dellal & Çınar, 2011:26). 

Classroom is an organizational structure. The implementation of education targets in the 

classroom requires the existence of a healthy classroom management process and qualified 

teacher-student cooperation. Classroom management includes the management of schedules, 

physical conditions, time, relationships, emotions, and all activities performed in the classroom. 

The management of teaching activity in the classroom especially is regarded as one of the most 

important areas of responsibility of the teachers (Eren, 2018: 94). According to Okutan (2006: 

5), an effective classroom management is at the center of all the characteristics of a teacher and 

is a must for effective teaching. According to Çelik (2002: 191), classroom management is 

"...the process of establishing the classroom rules, enabling an appropriate classroom 

organization, managing the teaching and time effectively and developing a positive learning 

climate by controlling student behaviors." 

Demirel & Kaya (2003:252) defined classroom management as “the activities of 

creating, protecting and managing the learning environment in an attempt to achieve the 

teaching objectives”. The people who will achieve all these in the classroom environment are 

the teachers, who sometimes have to act as an actor and sometimes as an orchestra conductor 

(Harmer, 1991: 235). Teaching profession is one of the most complex professions in society. 

Furthermore, while the teachers are academic individuals in the society, on the other hand, they 

take on the roles of their students' teachers, friends, elder brothers and sometimes their younger 

siblings in the classroom environment. This characteristic of the teaching profession leads to 

the transformation of this profession into a complex set of roles. Globalization and rapidly 



International Online Journal of Education and Teaching (IOJET) 2023, 10(3). 1916-1941.  

1919 

 

developing technology have exposed the requirement of the current era within the educational 

environment. Therefore, the duties of the teacher have been constantly changing as well. In this 

environment of constant changes, there is a pressure on the teachers, and the changing 

expectations as a result of the complicated educational life increase the roles of the teachers 

and make it all the more difficult. 

Different student type is another factor that complicates the profession. Stressed-out or 

unmotivated students, students with learning difficulties, students who are not passive but 

demonstrate a critical approach, object to events and exhibit provocative behaviors are possible 

to encounter. In such cases, getting to know the students well has a fundamental role in the 

learning process. Teachers should be aware of the students who exhibit very different 

behaviors, identify their interests, and try to communicate with them in diversified ways. In 

order to do this, it is also essential to establish a flexible and harmonious teaching policy. On 

the basis of human rights and love-respect in contemporary classroom management, the ideal 

teachers should be the people who are reliable, full of human love, who can communicate well, 

who value their students, who avoid double standards, and who can develop disciplinary rules 

(Aytekin, 2002: 82-85). Therefore, it is of crucial importance for the teachers to be aware of 

the existence of their students' individual differences, educational rights and right to speak out. 

Students' perceptions and beliefs about foreign languages have positive or negative 

effects on their learning by shaping their goals and motivations. Bromley (1995) stated that 

learning accelerated when students' positive perceptions were combined with a sense of trust 

between the teacher and the learner; Bromley further argued that negative perceptions of 

students negatively impacted students' learning. In the studies done by Cain & Dweck (1995), 

they revealed that there was a relationship between students' perceptions and motivations and 

their achievements. Students' perceptions of a foreign language can affect their learning 

strategies as well. The students with negative perceptions can use less effective learning 

strategies, which can increase anxiety and negatively affect their learning. Cortazzi & Jin 

(1999) revealed that students' perceptions, beliefs and attitudes significantly impacted their 

language learning. 

In a foreign culture, there is a separation between knowledge and behavior, or between 

what a person should do and what s/he does (Jiang, 2001: 386). When the individual, who is 

confronted with different cultures in the classroom s/he is in, cannot adapt to the process: an 

imbalance is sure to occur in his/her cultural schemes. This will lead to a culture conflict. 

According to Logie (2004: 175), in order to understand a culture, in the first place, an attitude 

free from prejudices caused by the cultural differences and a reliable method for the 

interpretation of the situations heard and watched in the interaction and communication 

environment with the people of the other culture is required. 

Some of the problems experienced by the international students are those caused by the 

teachers. The fact that most of the students experience such problems also brings forward the 

qualifications of their instructors (Oyar, 2021: 128). Gün & Şimşek (2020:56) conducted a 

study based on the idea that instructors had some prejudiced behaviors and attitudes towards 

the foreign students. As a result of the study, they revealed that foreign language teachers 

perceived themselves in a passive structure and expected solutions from the official institutions 

for the problems they stated. Therefore, the teachers, especially those who teach Turkish 

abroad, have a great responsibility in terms of cultural interaction. 

In the studies to be conducted in the field of teaching Turkish as a foreign language, the 

views and attitudes of foreign students learning Turkish, as well as the views of Turkish 

teachers, should be taken into consideration. It is simply because one of the most important 

inputs of the teaching process is the student characteristics. A positive attitude towards a course 
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or a discipline is a significant source of motivation for the students. In the language teaching 

process, the fact that the student has developed a positive attitude towards the target language 

is an input that strengthens the hand of the teachers. Turkish language instructors should act 

like cultural ambassadors while teaching Turkish. This, combined with other positive attitudes, 

will provide an important advantage for students to learn Turkish and Turkish culture fondly 

(Yaşar & Batur, 2021: 24). 

Nonverbal communication, as well as verbal communication, is important in the 

educational environment. A foreign language learner is also in contact with the culture of the 

language s/he learns, and over time, the student begins to imitate the culture of the language 

s/he has learned. Nonverbal communication takes place with body language elements such as 

gestures, facial expressions, eye contact, without the need for words and words. In teaching 

environments, students and teachers communicate or interact with each other verbally or non-

verbally. The effectiveness of teaching depends on the good operation of communication 

processes. Therefore, foreign language teachers should consider the communication 

perceptions of the students from different cultures (Berk, 2009:578-579). 

When the relevant literature is examined, it is clear that there are no studies available 

on the views of students towards the instructors in the field of teaching Turkish as a foreign 

language. In Kalfa & Ceylan's (2020) study, the views of students and teachers on various 

classroom activities on teaching Turkish as a foreign language were investigated. In the study 

of Gün and Şimşek (2020), socio-cultural reflections in teaching Turkish as a foreign language 

became the subject of study from the perspective of the instructors. In their study, Direkçi et 

al. (2020) also investigated the views of student on cultural transfer in the process of learning 

Turkish as a foreign language. 

Nevertheless, there are various studies on the teaching of English as a foreign language 

(Liu & Littlewood, 1997; Peacock, 1998; Eslami-Rasekh & Valizadeh, 2004). In majority of 

the studies in this field, it was revealed that there were inconsistencies between students' views 

and preferences for classroom activities and teachers' preferences. The reason for this particular 

state of affairs can suggest the fact that both parties, while coming to the classroom, have unique 

views and expectations about foreign language education, which may be very different from 

other individuals. 

Due to the lack of such studies, this study aimed to identify the views of foreign students 

learning Turkish in Turkey towards their Turkish instructors. In this sense, the research 

question was established as “What is the relationship between the views of foreign students 

learning Turkish in Turkey towards their instructors in terms of their gender, age and education 

levels?”. 

2. Method 

In this study, in which the relational screening design was utilized, it was attempted to 

identify the relationship between the views of foreign students learning Turkish in Turkey 

towards their instructors in terms of their gender, age and education levels. 

 2.1. Study Group 

Data were collected from the students who came to the Turkish Teaching 

Implementation and Research Center (ULUTÖMER) of Bursa Uludağ University in order to 

learn Turkish, one of the leading universities in Turkey. Totally 420 students were enrolled in 

ULUTÖMER in the spring semester of the 2021-2022 academic year, during which the data 

were collected. Data were collected from a total of 415 students for this study. The participants 
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participated in the study voluntarily and their personal data were not recorded. Information 

regarding the gender, age and education level of the participants is presented in Table 1.  

Table 1: Descriptive statistics on the gender, age and education level of the participants 

  f % 

Gender 

Male 235 56.6 

Female 180 43.4 

Total 415 100.0 

Age 

17-20 185 44.6 

21-24 110 26.5 

25 + 120 28.9 

Total 415 100.0 

Degree 

Undergraduate 295 71.1 

Postgraduate 120 28.9 

Total 415 100.0 

2.2. Data Collection 

A triple point questionnaire consisting of 39 items was utilized to identify the views of 

foreign students learning Turkish about the instructors. The questionnaire consisted of items 

related to students' interactions with their instructors, instructors' cultural sensitivity, classroom 

management and teaching skills. The questionnaire items were prepared by two Turkish 

Language academicians (two of the researchers) who were experienced in teaching Turkish to 

foreigners, and who were experts in the field of education programs and teaching. The prepared 

items were presented to the expert opinion of two academicians who were experts in the field 

of psychological counseling. 

The items approved by the experts were translated into English and French by two 

academicians who were experts in the fields of English and French teaching, considering that 

the participants' Turkish competence would not be sufficient enough to understand all the items 

- in order to enable them to answer the questions in languages they knew better. The translations 

in question were presented to the expert opinion of two different academicians who were 

experts in the field of English and French teaching and were examined by these two 

academicians in terms of intelligibility. The questionnaire items were finalized in line with the 

feedback of the experts. 

The data used in this study were collected in the 2021-2022 academic year. The 

questionnaire was prepared as an online form with items in all three languages. The data were 

collected during class hours in the actual classrooms. The participants were informed about the 

study by the researchers and the link of the questionnaire form was shared. Participants who 

volunteered to participate in the study answered the questionnaire online. 

2.3. Data Analysis 

As far as the analysis of the data is concerned, a descriptive analysis was performed for 

the variables of age, gender and education level. The frequencies and percentages of the 
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answers given by the participants to the questions were established and the χ2 (chi-square) test 

was conducted in order to identify whether there was a significant relationship between the 

answers of the participants in terms of gender, age and education level. Since the variables 

(gender, age and education level) in the study were categorical variables, the chi-square test 

was used to establish whether the difference between the observed frequencies and expected 

frequencies in the analysis of the data was statistically significant and Cramer's V coefficient 

was utilized to calculate the strength of the relationship between the variables (Gürbüz and 

Şahin, 2017). In cases where the degree of freedom is greater than 1 in the chi-square analysis, 

the expected value should be 5 and above in 80% of the cells (Can, 2017). In cases where this 

condition was not met, the category merging was used (Büyüköztürk, 2017). In the statistical 

analyzes used in the study, the level of significance was accepted as .05. 

2.4. Ethical Consent of the Research 

Bursa Uludağ Üniversitesi Research and Publication Ethics Committees (Social and 

Humanities Research and Publication Ethics Committee) gave permission to the students to 

collect data at the Ulutömer Bursa Uludağ University on the date of September 30, 2022 and 

by decision No. 2022-08. 

3. Findings and Comments  

The descriptive statistics of the responses given by the foreign students learning Turkish 

to the questionnaire questions about their interaction with their instructors, their cultural 

sensitivity, teaching and classroom management skills were made and the frequencies and 

percentages are presented in Table 2. 

Table 2: Descriptive statistics on questionnaire questions 

  Frequency % 

  Y S N Y S N 

 Interaction with instructors       

1 
I wait for the teachers who come to the lesson 

to make the first contact with me.  
74 167 174 17.8 40.2 41.9 

2 
I don't mind if teachers make eye contact with 

me.  
64 63 288 15.4 15.2 69.4 

3 

I cannot focus enough on the lesson because 

of the different gestures and facial 

expressions used by the teachers.  

262 109 44 63.1 26.3 10.6 

4 

I get disturbed when some of the teachers 

show overly-relaxed manners in the 

classroom.  

219 123 73 52.8 29.6 17.6 

5 
The openly critical or judgmental attitudes of 

some teachers affect me negatively.  
166 123 126 40.0 29.6 30.4 

6 
Teachers like to listen to different life stories 

of students.  
27 113 275 6.5 27.2 66.3 

 Instructors' teaching skills       

7 

Teachers progress slowly in lesson subjects so 

that different students can better understand 

the subjects.  

30 146 239 7.2 35.2 57.6 

8 
Teachers can track everyone's attendance 

time.  
18 104 293 4.3 25.1 70.6 
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9 

Some teachers never assign any homework. / 

Certains professeurs ne donnent jamais de 

devoirs. 

221 123 71 53.3 29.6 17.1 

10 
Teachers don’t frequently give feedback for 

assignments.  
163 186 66 39.3 44.8 15.9 

11 

Teachers encourage students to develop their 

pronunciations as their native languages have 

different pronunciation systems.  

40 120 255 9.6 28.9 61.4 

12 
Teachers do not like students to repeat the 

same word frequently during the lesson.  
182 153 80 43.9 36.9 19.3 

 Instructors' cultural sensitivity       

13 
Teachers encourage me to wear my traditional 

clothes.  
179 100 136 43.1 24.1 32.8 

14 

I like it when my teachers wear their 

traditional clothes in line with their own 

beliefs and culture.  

65 112 238 15.7 27.0 57.3 

15 
I think that teachers can eliminate the timid 

behavior of students from different cultures.  
67 113 235 16.1 27.2 56.6 

16 
Teachers also take time outside of class to get 

to know students from different cultures.  
80 154 181 19.3 37.1 43.6 

17 
Teachers are well-equipped about different 

countries and cultures.  
45 186 184 10.8 44.8 44.3 

18 

Teachers are patient before making certain 

judgments about students from different 

cultures.  

18 113 284 4.3 27.2 68.4 

19 
Teachers support students to develop their 

cleaning and self-care skills.  
111 146 158 26.7 35.2 38.1 

20 
Teachers encourage students of different 

genders to sit together.  
148 120 147 35.7 28.9 35.4 

21 
Teachers don't care enough about students 

from different cultures.  
254 104 57 61.2 25.1 13.7 

22 
Teachers do not discriminate against different 

cultures.  
64 92 259 15.4 22.2 62.4 

23 
Teachers are constantly intolerant of some 

students.  
225 136 54 54.2 32.8 13.0 

 Instructors' classroom management skills       

24 
Teachers are aware of the self-confidence 

problems of different students. . 
53 170 192 12.8 41.0 46.3 

25 
Teachers encourage timid students to deal 

with their timid behavior. 
40 154 221 9.6 37.1 53.3 

26 
Teachers make the necessary effort for 

students to be tolerant towards each other.  
37 119 259 8.9 28.7 62.4 

27 
Teachers give all students equal time and right 

to speak.  
25 103 287 6.0 24.8 69.2 

28 
I can easily ask the teacher about the subjects 

that I cannot understand in the lesson.  
26 86 303 6.3 20.7 73.0 

29 
Teachers often warn students not to disrupt 

classroom discipline.  
37 192 186 8.9 46.3 44.8 

30 
Teachers are disturbed by the know-it-all 

attitudes of some students.  
135 183 97 32.5 44.1 23.4 

31 
Teachers take the necessary precautions to 

prevent students from disrupting the lesson.  
26 131 258 6.3 31.6 62.2 
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32 
Teachers exhibit authoritarian attitudes in 

lessons.  
117 180 118 28.2 43.4 28.4 

33 
Teachers create their own rules of conduct in 

the classroom. 
83 159 173 20.0 38.3 41.7 

34 
Teachers wait for students to take turns one 

by one.  
27 149 239 6.5 35.9 57.6 

35 
It is important for teachers to be meticulous in 

the entrance and exit times of the lesson.  
33 134 248 8.0 32.3 59.8 

36 
Teachers expect their students to attend class 

on time.  
22 84 309 5.3 20.2 74.5 

37 
Teachers are meticulous about students' 

attendance.  
25 144 246 6.0 34.7 59.3 

38 
Teachers allow students to set their own rules 

in and out of the classroom.  
121 159 135 29.2 38.3 32.5 

39 
Teachers warn students not to use slang words 

inside and outside the classroom.  
86 154 175 20.7 37.1 42.2 

 

Frequencies and percentages for the answers given by the foreign students learning 

Turkish to the questions about their teachers were identified. The bivariate chi-square test was 

used to establish whether there was a significant relationship between the students’ gender and 

the distribution of their answers. The results are illustrated in Table 3. 

Table 3. Distribution of the views of foreign students learning Turkish about their 

teachers by gender and results of the chi-square analysis 

   Sometimes Yes No 
χ2 df p 

  Item  f % f % f % 

Interaction 

with teachers 

1 
Male 94 40.0 101 43.0 40 17.0 

.35 2 ,83 
Female 73 40,6 73 40.6 34 18.9 

2 
Male 38 16.2 165 70.2 32 13.6 

1.54 2 .46 
Female 25 13.9 123 68.3 32 17.8 

3 
Male 60 25.5 26 11.1 149 63.4 

.22 2 .89 
Female 49 27.2 18 10.0 113 62.8 

4 
Male 69 29.4 39 16.6 127 54.0 

.48 2 .78 
Female 54 30.0 34 18.9 92 51.1 

5 
Male 69 29.4 68 28.9 98 41.7 

.76 2 .68 
Female 54 30.0 58 32.2 68 37.8 

6 
Male 62 26.4 154 65.5 19 8.1 

2.26 2 .32 
Female 51 28.3 121 67.2 8 4.4 

Teachers' 

teaching skills 

7 
Male 84 35.7 137 58.3 14 6.0 

1.30 2 .52 
Female 62 34.4 102 56.7 16 8.9 

8 
Male 62 26.4 166 70.6 7 3.0 

2.68 2 .26 
Female 42 23.3 127 70.6 11 6.1 

9 
Male 62 26.4 46 19.6 127 54.0 

3.92 2 .14 
Female 61 33.9 25 13.9 94 52.2 

10 
Male 100 42.6 47 20.0 88 37.4 

6.80 2 .03 
Female 86 47.8 19 10.6 75 41.7 

11 
Male 71 30.2 143 60.9 21 8.9 

.62 2 .73 
Female 49 27.2 112 62.2 19 10.6 

12 Male 88 37.4 50 21.3 97 41.3 1.99 2 .36 
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Female 65 36.1 30 16.7 85 47.2 

Teachers' 

cultural 

sensitivity 

 

13 
Male 59 25.1 77 32.8 99 42.1 

.35 2 .83 
Female 41 22.8 59 32.8 80 44.4 

14 
Male 62 26.4 135 57.4 38 16.2 

.16 2 .92 
Female 50 27.8 103 57.2 27 15.0 

15 
Male 70 29.8 130 55.3 35 14.9 

1.99 2 .37 
Female 43 23.9 105 58.3 32 17.8 

16 
Male 85 36.2 111 47.2 39 16.6 

3.77 2 .15 
Female 69 38.3 70 38.9 41 22.8 

17 
Male 102 43.4 109 46.4 24 10.2 

.95 2 .62 
Female 84 46.7 75 41.7 21 11.7 

18 
Male 60 25.5 165 70.2 10 4.3 

.83 2 .66 
Female 53 26.4 119 66.1 8 4.4 

19 
Male 83 35.3 94 40.0 58 24.7 

1.39 2 .49 
Female 63 35.0 64 35.6 53 29.4 

20 
Male 72 30.6 83 35.3 80 34.0 

.95 2 .62 
Female 48 26.7 64 35.6 68 37.8 

21 
Male 59 25.1 38 16.2 138 58.7 

2.88 2 .23 
Female 45 25.0 19 10.6 116 64.4 

22 
Male 50 21.3 153 65.1 32 13.6 

1.97 2 .37 
Female 42 23.3 106 58.9 32 17.8 

23 
Male 70 29.8 40 17.0 125 53.2 

8.27 2 .01 
Female 66 36.7 14 7.8 100 55.6 

Teachers' 

classroom 

management 

skills  

24 
Male 104 44.3 105 44.7 26 11.1 

2.96 2 .22 
Female 66 36.7 87 48.3 27 15.0 

25 
Male 88 37.4 123 52.3 24 10.2 

.28 2 .86 
Female 66. 36.7 98 54.4 16 8.9 

26 
Male 69 29.4 146 62.1 20 8.5 

.19 2 .90 
Female 50 27.8 113 62.8 17 9.4 

27 
Male 56 23.8 165 70.2 14 6.0 

.30 2 .85 
Female 47 26.1 122 67.8 11 6.1 

28 
Male 47 20.0 174 74.0 14 6.0 

.29 2 .86 
Female 39 21.7 129 71.7 12 6.7 

29 
Male 99 42.1 114 48.5 22 9.4 

3.77 2 .15 
Female 93 51.7 72 40.0 15 8.3 

30 
Male 98 41.7 60 25.5 77 32.8 

1.79 2 .40 
Female 85 47.2 37 20.6 58. 32.2 

31 
Male 67 28.5 154 65.5 14 6.0 

2.67 2 .26 
Female 64 35.6 104 57.8 12 6.7 

32 
Male 99 42.1 72 30.6 64 27.2 

1.29 2 .52 
Female 81 45.0 46 25.6 53 29.4 

33 
Male 88 37.4 93 39.6 54 23.0 

3.09 2 .21 
Female 71 39.4 80 44.4 29 16.1 

34 
Male 84 35.7 131 55.7 20 8.5 

3.67 2 .16 
Female 65 36.1 108 60.0 7 3.9 

35 
Male 70 29.8 144 61.3 21 8.9 

1.91 2 .38 
Female 64 35.6 104 57.8 12 6.7 

36 
Male 40 17.0 179 76.2 16 6.8 

5.31 2 .07 
Female 44 24.4 130 72.2 6 3.3 

37 Male 76 32.3 147 62.6 12 5.1 2.60 2 .27 
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Female 68 37.8 99 55.0 13 7.2 

38 
Male 97 41.3 78 33.2 60 25.5 

3.75 2 .15 
Female 62 34.4 57 31.7 61 33.9 

39 
Male 91 38.7 103 43.8 41 17.4 

3.54 2 .17 
Female 63 35.0 72 40.0 45 25.0 

p<,05            

 

When Table 3 is examined, it is clear that the responses given by the students to the 

questions about their interactions with the teachers did not have a statistically significant 

relationship by gender. The views of male and female students participating in the study on 

their interactions with their teachers were similar. Regarding the responses given by the 

students to questions about gender and teachers' teaching skills, it was revealed that there was 

a weak (Cramer's V=.12) and statistically significant relationship only in the answers given to 

the item "Teachers don't frequently give feedback for assignments" [χ2(2) =6.80, p<.05]. When 

the responses given by the participants to this item are examined, it is explicit that 20% of the 

male participants stated that the teachers gave feedback to their homework, 37.4% stated that 

they did not give any feedback, and 42.6% stated that they sometimes gave feedback. 

Regarding the female participants, on the other hand, 10.6% of them stated that the teachers 

gave feedback to their homework, 41.7% stated that the teachers did not give any feedback, 

and 47.8% stated that feedback was sometimes given. It is apparent that there was statistically 

no significant relationship between the distribution of answers to other items and gender. 

Nevertheless, regarding the answers to the questions about gender and the cultural 

sensitivity of the teachers, it was revealed that there was a weak (Cramer's V=.14) and 

statistically significant relationship only in the answers given to the item “Teachers are 

constantly intolerant of some students.” [χ2(2) =8.27, p<.05]. When the answers given by the 

participants to this item are examined, it is explicit that 17% of the male participants stated that 

the teachers did not tolerantly treat students from different cultures, 53.2% stated that the 

teachers said no, and 29.8% stated that they sometimes acted intolerantly. On the other hand, 

7.8% of the female participants answered yes, 55.6% answered no, and 36.7% stated that the 

teachers sometimes did not show tolerance to the students. It is clear that there was no 

statistically significant relationship between the distribution of answers to other items and 

gender. It is also apparent that there was no statistically significant relationship between the 

genders of the students and the answers given to the questions about the teachers’ classroom 

management skills. The views of male and female students participating in the study on these 

aspects of the teachers were similar. 

A bivariate chi-square test was implemented in order to establish whether there was a 

significant relationship between the ages of foreign students learning Turkish and their answers 

to the questions about their views on the teachers. The results are presented in Table 4. 

Table 4. Distribution of the views of foreign students learning Turkish about the teachers by 

age and results of the chi-square analysis  

 

   Sometimes Yes No 
χ2 df p 

 Item  f % f % f % 

Interaction with 

teachers 

 

1 

17-

20 
85 45.9 71 38.4 29 15.7 

6.03 4 .19 
21-

24 
37 33.6 48 43.6 25 22.7 



International Online Journal of Education and Teaching (IOJET) 2023, 10(3). 1916-1941.  

1927 

 

25 

+ 
45 37.5 55 45.8 20 16.7 

2 

17-

20 
25 13.5 134 72.4 26 14.1 

2.00 4 .73 
21-

24 
17 15.3 73 66.4 20 18.2 

25 

+ 
21 17.5 81 67.5 18. 15.0 

3 

17-

20 
46 24.9 22 11.9 117 63.2 

1.23 4 .87 
21-

24 
30 27.3 9 8.2 71 64.5 

25 

+ 
33 27.5 13 10.8 74 61.7 

4 

17-

20 
50 27.0 30 16.2 105 56.8 

2.90 4 .57 
21-

24 
32 29.1 22 20.0 56 50.9 

25 

+ 
41 34.2 21 17.5 58 48.3 

5 

17-

20 
58 31.4 47 25.4 80 43.2 

4.21 4 .37 
21-

24 
33 30.0 37 33.6 40 36.4 

25 

+ 
32 26.7 42 35.0 46 38.3 

6 

17-

20 
48 25.9 123 66.5 14 7.6 

1.91 4 .75 
21-

24 
29 26.4 73 66.4 8 7.3 

25 

+ 
36 30.0 79 65.8 5 4.2 

Teachers' 

teaching skills 

7 

17-

20 
76 41.1 96 51.9 13 7.0 

5.22 4 .26 
21-

24 
34 30.9 68 61.8 8 7.3 

25 

+ 
36 30.0 75 62.5 9 7.5 

8 

17-

20 
48 25.9 130 70.3 7 3.8 

.34 2 .84 
21 

+ 
56 24.3 163 70.9 11 4.8 

9 

17-

20 
56 30.3 29 15.7 100 54.1 

9.12 4 .05 
21-

24 
26 23.6 28 25.5 56 50.9 

25 

+ 
41 34.2 14 11.7 65 54.2 

10 
17-

20 
83 44.9 33 17.8 69 37.3 4.75 4 .31 
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21-

24 
51 46.4 20 18.2 39 35.5 

25 

+ 
52 43.3 13 10.8 55 45.8 

11 

17-

20 
49 26.5 118 63.8 18 9.7 

2.02 4 .73 
21-

24 
37 33.6 64 58.2 9 8.2 

25 

+ 
34 28.3 73 60.8 13 10.8 

12 

17-

20 
65 35.1 31 16.8 89 48.1 

3.18 4 .52 
21-

24 
40 36.4 25 22.7 45 40.9 

25 

+ 
48 40.0 24 20.0 48 40.0 

 

Teachers' 

cultural 

sensitivity 

 

 

13 

17-

20 
39 21.1 52 28.8 94 50.8 

8.16 4 .08 
21-

24 
30 27.3 39 35.5 41 37.3 

25 

+ 
31 25.8 45 37.5 44 36.7 

14 

17-

20 
49 26.5 107 57.8 29 15.7 

1.55 4 .81 
21-

24 
26 23.6 66 60.0 18 16.4 

25 

+ 
37 30.8 65 54.2 18 15.0 

15 

17-

20 
50 27.0 103 55.7 32 17.3 

.69 4 .95 
21-

24 
31 28.2 61 55.5 18 16.4 

25 

+ 
32 26.7 71 59.2 17 14.2 

16. 

17-

20 
70 37.8 76 41.1 39 21.1 

1.46 4 .83 
21-

24 
38 34.5 52 47.3 20 18.2 

25 

+ 
46 38.3 53 44.2 21 17.5 

17 

17-

20 
81 43.8 83 44.9 21 11.4 

1.77 4 .77 
21-

24 
46 41.8 53 48.2 11 10.0 

25 

+ 
59 49.2 48 40.0 13 10.8 

18 

17-

20 
50 27.0 129 69.7 6 8.0 

1.00 2 .60 

21+ 63 27.4 155 67.4 12 5.2 

19 
17-

20 

61 33.0 67 36.2 57 30.8 
8.14 4 .08 
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21-

24 
36 32.7 52 47.3 22 20.0 

25 

+ 
49 40.8 39 32.5 32 26.7 

20 

17-

20 
51 27.6 59 31.9 75 40.5 

7.03 4 .13 
21-

24 
33 30.0 48 43.6 29 26.4 

25 

+ 
36 30.0 40 33.3 44 36.7 

21 

17-

20 
49 26.5 23 12.4 113 61.1 

4.14 4 .38 
21-

24 
29 26.4 20 18.2 61 55.5 

25 

+ 
26 21.7 14 11.7 80 66.7 

22 

17-

20 
35 18.9 124 67.0 26 14.1 

7.20 4 .12 
21-

24 
29 26.4 58 52.7 23 20.9 

25 

+ 
28 23.3 77 64.2 15 12.56 

23 

17-

20 
58 31.4 18 9.7 109 58.9 

7.44 4 .11 
21-

24 
41 37.3 20 18.2 49 44.5 

25 

+ 
37 30.8 16 13.3 67 55.8 

Teachers' 

classroom 

management 

skills 

24 

17-

20 
68 30.9 83 44.9 34 18.4 

11.14 4 .02 
21-

24 
47 42.7 51 46.4 12 10.9 

25 

+ 
55 45.8 58 58.3 7 5.8 

25 

17-

20 
74 40.0 91 49.2 20 10.8 

4.29 4 .36 
21-

24 
34 30.9 64 58.2 12 10.9 

25 

+ 
46 38.3 66 55.0 8 6.7 

26 

17-

20 
63 34.1 107 57.8 15 8.1 

6.40 4 .17 
21-

24 
24 21.8 73 66.4 13 11.8 

25 

+ 
32 26.7 79 65.8 9 7.5 

27 

17-

20 
42 22.7 137 74.1 6 3.2 

6.71 4 .15 
21-

24 
31 28.2 69 62.7 10 9.1 
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25 

+ 
30 25.0 81 67.5 9 7.5 

28 

17-

20 
42 22.7 128 69.2 15 8.1 

4.01 4 .40 
21-

24 
21 19.1 82 74.5 7 6.4 

25 

+ 
23 19.2 93 77.5 4 3.3 

29 

17-

20 
88 47.6 80 43.2 17 9.2 

1.35 4 .85 
21-

24 
48 43.6 54 49.1 8 7.3 

25 

+ 
56 46.7 52 43.3 12 10.0 

30 

17-

20 
85 45.9 42 22.7 58 31.4 

2.78 4 .59 
21-

24 
48 43.6 30 27.3 32 29.1 

25 

+ 
50 41.7 25 20.8 45 37.5 

31 

17-

20 
57 30.8 114 61.6 14 7.6 

1.90 4 .75 
21-

24 
32 29.1 72 65.5 6 5.5 

25 

+ 
42 35.0 72 60.0 6 5.0 

32 

17-

20 
78 42.2 59 31.9 48 25.9 

3.64 4 .45 
21-

24 
51 46.4 24 21.8 35 31.8 

25 

+ 
51 42.5 35 29.2 34 28.3 

33 

17-

20 
73 39.5 75 40.5 37 20.0 

.97 4 .91 
21-

24 
44 40.0 46 41.8 20 18.2 

25 

+ 
42 35.0 52 43.3 26 21.7 

34 

17-

20 
64 34.6 108 58.4 13 7.0 

1.78 4 .77 
21-

24 
45 40.9 59 53.6 6 5.5 

25 

+ 
40 33.3 72 60.0 8 6.7 

35 

17-

20 
69 37.3 98 53.0 18 9.7 

12.27 4 .01 
21-

24 
35 31.8 64 58.2 11 10.0 

25 

+ 
30 25.0 86 71.7 4 3.3 
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36 

17-

20 
36 19.5 139 75.1 10 5.4 

.24 4 .99 
21-

24 
22 20.0 82 74.5 6 5.5 

25 

+ 
26 21.7 88 73.3 6 5.0 

37 

17-

20 
74 40.0 101 54.6 10 5.4 

7.85 4 .09 
21-

24 
27 24.5 74 67.3 9 8.2 

25 

+ 
43 35.8 71 59.2 6 5.0 

38 

17-

20 
71 38.4 51 27.6 63 34.1 

7.49 4 .11 
21-

24 
46 41.8 35 31.8 29 26.4 

25 

+ 
42 35.0 49 40.8 29 24.2 

39 

17-

20 
64 34.6 72 38.9 49 26.5 

7.15 4 .12 
21-

24 
44 40.0 47 42.7 19 17.3 

25 

+ 
46 38.3 56 46.7 18 15.0 

p<,05            

 The cells with an expected value less than 5 were merged.     

Table 4 clearly illustrates that there was no statistically significant relationship between 

the ages of the students and their responses regarding the interaction with the teachers, the 

teaching skills of the teachers and their sensitivity to culture. It is possible to say that the 

students between the ages of 17 and 25+ who participated in the study had similar views on 

their interactions with the teachers, their teaching skills and their sensitivity to culture. 

When Table 4 is examined, it is explicit that regarding the responses given by the 

foreign students learning students to questions regarding the classroom management skills of 

teachers by the age variable were weak (Cramer's V=.16) and statistically significant 

relationship only in the answers given to the item "Teachers are aware of the self-confidence 

problems of different students " [χ2(4) =11.14, p<.05]. 44.9% of the 17-20 aged participants 

stated that the teachers were aware of the students' self-confidence problems, 18.4% stated that 

they were not aware of them, and 30.9% stated that the teachers were sometimes aware of them. 

It is clear that 10.9% of the participants aged 21-24 stated that the teachers were not aware of 

this particular situation, 46.4% stated that they were aware of this, and 42.7% stated that the 

teachers were sometimes aware of it. 

45.8% of the participants aged 25+ stated that the teachers were sometimes aware, 

58.3% said they were aware, and 5.8% said they were not aware. It is explicit that there was a 

weak (Cramer's V=.17) and statistically significant relationship in the answers given to the item 

“It is important for teachers to be meticulous in the entrance and exit times of the lesson” [χ2(4) 

=12.27, p<. 05]. 53% of the participants aged 17-20 stated that the teachers were particular 

about punctuality regarding lesson entry and exit times, 37.3% of them were sometimes 

particular about it and 9.7% of them were not particular about it. 31.8% of the participants aged 

21-24 stated that the teachers were sometimes were particular about lesson entry and exit times, 
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58.2% of them were particular about it and 10% of them were not particular about it. 71.7% of 

the participants aged 25+ replied that they were particular about lesson entry and exit times, 

3.3% of them were not particular about it, and 25% replied that were sometimes particular 

about punctuality regarding lesson entry and exit times. It is clear that there was no statistically 

significant relationship between the answers given to the other questionnaire items and the age 

variable. 

A two-variable chi-square test was implemented to identify whether there was a 

significant relationship between the education levels of the students and their answers to their 

views on the teachers. The results are illustrated in Table 5. 

Table 5. Distribution of the views of foreign students learning Turkish about teachers by the 

variable of education level and results of the chi-square analysis  

 

   
Sometime

s 
Yes No 

χ2 
d

f 
p 

 
Ite

m 
 f % f % f % 

Interaction 

with 

teachers 

 

1 

Undergraduat

e 
123 41.7 

12

2 

41.

4 
50 

16.

9 
1.06 2 .58 

Postgraduate 44 36.7 52 
43.

3 
24 

20.

0 

2 

Undergraduat

e 
43 14.6 

20

4 

69.

2 
48 

16.

3 
.72 2 .69 

Postgraduate 20 16.7 84 
70.

0 
16 

13.

3 

3 

Undergraduat

e 
75 25.4 34 

11.

5 

18

6 

63.

1 
1.09 2 .57 

Postgraduate 34 28.3 10 8.3 76 
63.

3 

4 

Undergraduat

e 
74 25.1 52 

17.

6 

16

9 

57.

3 11.0

8 
2 

.00

 
Postgraduate 49 40.8 21 

17.

5 
50 

41.

7 

5 

Undergraduat

e 
88 29.8 89 

30.

2 

11

8 

40.

0 
.02 2 .98 

Postgraduate 35 29.2 37 
30.

8 
48 

40.

8 

6 

Undergraduat

e 
75 25.4 

19

8 

67.

1 
22 7.5 

2.75 2 .25 

Postgraduate 38 31.7 77 
64.

2 
5 4.2 

 

Teachers' 

teaching 

skills 

7 

Undergraduat

e 
109 36.9 

16

6 

56.

3 
20 6.8 

1.50 2 .47 

Postgraduate 37 30.8 73 
60.

8 
10 8.3 

8 

Undergraduat

e 
69 23.4 

21

1 

71.

5 
15 5.1 

2.57 2 .27 

Postgraduate 35 29.2 82 
68.

3 
3 2.5 
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9 

Undergraduat

e 
86 29.2 56 

19.

0 

15

3 

51.

9 
2.54 2 .28 

Postgraduate 37 30.8 15 
12.

5 
68 

56.

7 

10 

Undergraduat

e 
139 47.1 53 

18.

0 

10

3 

34.

9 
8.87 2 

.01

 
Postgraduate 47 39.2 13 

10.

8 
60 

50.

0 

11 

Undergraduat

e 
77 26.1 

19

2 

65.

1 
26 8.8 

5.71 2 .05 

Postgraduate 43 35.8 63 
52.

5 
14 

11.

7 

12 

Undergraduat

e 
106 35.9 57 

19.

3 

13

2 

44.

7 
.42 2 .80 

Postgraduate 47 39.2 23 
19.

2 
50 

41.

7 

 

 

Teachers' 

cultural 

sensitivity 

 

 

13 

Undergraduat

e 
65 22.0 97 

32.

9 

13

3 

45.

1 
2.70 2 .25 

Postgraduate 35 29.2 39 
32.

5 
46 

38.

3 

14 

Undergraduat

e 
74 25.1 

17

6 

59.

7 
45 

14.

3 
2.42 2 .29 

Postgraduate 38 31.7 62 
51.

7 
20 

16.

7 

15 

Undergraduat

e 
77 26.1 

16

6 

56.

3 
52 

17.

6 
1.88 2 .38 

Postgraduate 36 30.0 69 
57.

5 
15 

12.

5 

16 

Undergraduat

e 
104 35.3 

12

9 

43.

7 
62 

21.

0 
2.55 2 .27 

Postgraduate 50 41.7 52 
43.

3 
18 

15.

0 

17 

Undergraduat

e 
126 42.7 

14

0 

47.

5 
29 9.8 

4.21 2 .12 

Postgraduate 60 50.0 44 
36.

7 
16 

13.

3 

18 

Undergraduat

e 
80 27.1 

20

2 

68.

5 
13 4.4 

.01 2 .99 

Postgraduate 33 27.5 82 
68.

3 
5 4.2 

19 

Undergraduat

e 
99 33.6 

11

5 

39.

0 
81 

27.

5 
1.17 2 .55 

Postgraduate 47 39.2 43 
35.

8 
30 

25.

0 

20 

Undergraduat

e 
84 28.5 

10

9 

36.

9 

10

2 

34.

6 
1.07 2 .58 

Postgraduate 36 30.0 38 
31.

7 
46 

38.

3 

21 
Undergraduat

e 
81 27.5 40 

13.

6 

17

4 

59.

0 
3.18 2 .20 
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Postgraduate 23 19.2 17 
14.

2 
80 

66.

7 

22 

Undergraduat

e 
64 21.7 

18

5 

62.

7 
46 

15.

6 
.13 2 .93 

Postgraduate 28 23.3 74 
61.

7 
18 

15.

0 

23 

Undergraduat

e 
96 32.5 38 

12.

9 

16

1 

54.

6 
.05 2 .97 

Postgraduate 40 33.3 16 
13.

3 
64 

53.

3 

 

Teachers' 

classroom 

managemen

t skills 

24 

Undergraduat

e 
111 37.6 

14

0 

47.

5 
44 

14.

9 
6.75 2 

.03

 
Postgraduate 59 49.2 52 

43.

3 
9 7.5 

25 

Undergraduat

e 
103 34.9 

16

2 

54.

9 
30 

10.

2 
2.15 2 .34 

Postgraduate 51 42.5 59 
49.

2 
10 8.3 

26 

Undergraduat

e 
85 28.8 

18

4 

62.

4 
26 8.8 

.01 2 .99 

Postgraduate 34 28.3 75 
62.

5 
11 9.2 

27 

Undergraduat

e 
63 21.4 

21

6 

73.

2 
16 5.4 

7.97 2 
.01

 
Postgraduate 40 33.3 71 

59.

2 
9 7.5 

28 

Undergraduat

e 
60 20.3 

21

2 

71.

9 
23 7.8 

4.07 2 .13 

Postgraduate 26 21.7 91 
75.

8 
3 2.5 

29 

Undergraduat

e 
136 46.1 

13

1 

44.

4 
28 9.5 

.42 2 .80 

Postgraduate 56 46.7 55 
45.

8 
9 7.5 

30 

Undergraduat

e 
130 44.1 73 

24.

7 
92 

31.

2 
1.38 2 .49 

Postgraduate 53 44.2 24 
20.

0 
43 

35.

8 

31 

Undergraduat

e 
89 30.2 

18

4 

62.

4 
22 7.5 

2.95 2 .22 

Postgraduate 42 35.0 74 
61.

7 
4 3.3 

32 

Undergraduat

e 
128 43.4 90 

30.

5 
77 

26.

1 
3.12 2 .20 

Postgraduate 52 43.3 28 
23.

3 
40 

33.

3 

33 

Undergraduat

e 
113 38.3 

12

2 

41.

4 
60 

20.

3 
.08 2 .95 

Postgraduate 46 38.3 51 
42.

5 
23 

19.

2 
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34 

Undergraduat

e 
101 34.2 

17

5 

59.

3 
19 6.4 

1.32 2 .51 

Postgraduate 48 40.0 64 
53.

3 
8 6.7 

35 

Undergraduat

e 
98 33.2 

17

1 

58.

0 
26 8.8 

1.77 2 .41 

Postgraduate 36 30.0 77 
64.

2 
7 5.8 

36 

Undergraduat

e 
64 21.7 

21

6 

73.

2 
15 5.1 

1.36 2 .50 

Postgraduate 20 16.7 93 
77.

5 
7 5.8 

37 

Undergraduat

e 
100 33.9 

17

6 

59.

7 
19 6.4 

.50 2 .77 

Postgraduate 44 36.7 70 
58.

3 
6 5.0 

38 

Undergraduat

e 
109 36.9 99 

33.

6 
87 

29.

5 
.86 2 .64 

Postgraduate 50 41.7 36 
30.

0 
34 

28.

3 

39 

Undergraduat

e 
104 35.3 

12

7 

43.

1 
64 

21.

7 
1.59 2 .45 

Postgraduate 50 41.7 48 
40.

0 
22 

18.

3 

p<,05            

 

When Table 4 is examined, regarding the answers given by the students to the questions 

about their interaction with the teachers by their education level, it is clear that only the answers 

given to the item “I get disturbed when some of the teachers show overly-relaxed manners in 

the classroom” were weak (Cramer's V=.16) and that there was a statistically significant 

relationship [χ2(2) =11.08, p<.05]. As far as the answers given by the participants to this item 

are concerned, it is explicit that 17.6% of the undergraduate students were afraid of the teachers 

being overly-relaxed manners in the classroom, 57.3% of them were not afraid, and 25.1% of 

them were sometimes afraid. 17.5% of the postgraduate students, on the other hand, stated that 

they were afraid, 41.7% were not afraid, and 40.8% were sometimes afraid. It is clear that there 

was no statistically significant relationship between the answers of the other items. It is possible 

to say that the views of undergraduate and postgraduate foreign students on their interactions 

with their teachers were similar. Regarding the answers given by the participants to the 

questions about the teaching skills of the teachers by the education level, it is clear that only 

the answers given to the item “Teachers don't frequently give feedback for assignments” were 

weak (Cramer's V=.14) and that there was a statistically significant relationship [χ2(2) =8.87, 

p<.05]. Considering the answers given by the participants to this item, it is explicit that 18% of 

the undergraduate students stated that the teachers gave feedback to the homework, 34.9% 

stated that they did not, and 47.1% stated that they gave feedback from time to time. 

Regarding the answers given by the participants to the questions about the teaching 

skills of the teachers by the education level, it is explicit that there was a weak (Cramer's V=.14) 

and statistically significant relationship in the answers given to the item “Teachers don't 

frequently give feedback for assignments” [χ2(2) =8.87, p<.05]. When the answers given by 

the participants to this item are examined, it is clear that 18% of the undergraduate students 

stated that the teachers gave feedback to their homework, 34.9% stated that they did not, and 



Ogur, Baştürk, Gültekin& Şahin 

1936 

  
  

47.1% stated that they sometimes gave feedback. On the other hand, it is apparent that 10.8% 

of the postgraduate participants stated that feedback was given, 50% stated that they were not 

given feedback, and 39.2% stated that feedback was sometimes given. It is possible to say that 

that the postgraduate students thought that minor feedback was given. It is explicit that there 

was no statistically significant relationship between the distribution of answers to other items 

and gender. It is clear that there was no statistically significant relationship between the answers 

given by the participants to the questions about the cultural sensitivity of the teachers and the 

level of education. It is possible to say that the views of the undergraduate and postgraduate 

students participating in the study on the cultural sensitivity of the teachers were similar. 

Regarding the answers given by the students to the questions about the level of 

education and the classroom management skills of the teachers, it is explicit that there was a 

weak (Cramer's V=.12) and statistically significant relationship in the answers given to the item 

“Teachers are aware of the self-confidence problems of different students” [χ2(2) =6.75, 

p<.05]. As far as the answers given by the participants to this item are concerned, 14.9% of the 

undergraduate students thought that the teachers were not aware of the students' self-confidence 

problems, and 47.5% thought that they were aware of it; 37.6% thought that this situation 

sometimes occurred. 43.3% of the postgraduate participants, on the other hand, stated that the 

teachers were aware of the students' self-confidence problems, 7.5% stated that they were not 

aware, and 49.2% stated that the teachers were sometimes aware of them. It is clear that there 

was a weak level (Cramer's V=.13) and statistically significant relationship in the answers given 

by the participants to the item “Teachers give all students equal time and right to speak” [χ2(2) 

=7.97, p<.05]. While 73.2% of the undergraduate students stated that the teachers gave equal 

rights to the students, 21.4% stated that they were sometimes given equal rights; on the other 

hand, 5.4% stated that they were not given an equal right to speak. On the other hand, 59.2% 

of the postgraduate participants stated that the teachers gave equal rights, 7.5% stated that they 

did not give equal rights, and 33.3% stated that this situation sometimes occurred. The 

undergraduate students were of the opinion that they were given more equal rights than the 

postgraduate students. It is explicit that there was no statistically significant relationship 

between the distribution of answers to other items and gender. 

4. Conclusion and Recommendations 

In this study, the views of foreign students learning Turkish on Turkish instructors were 

collected under the headings of "interaction with teachers", "teaching skills", "teachers' 

sensitivity to culture" and " teachers' classroom management skills" in terms of their 

relationship with gender, age and teaching level. When the relevant literature was reviewed, no 

study was encountered in which the views of foreign students learning Turkish about Turkish 

instructors were identified and investigated. In his study investigating students' views on 

language skills in foreign language teaching, Darancık (2018) aimed to identify students' views 

on four basic language skills while learning a foreign language. The studies on identifying the 

views of foreign students learning Turkish seems to be collected under these headings; 

investigating the views of foreign students learning Turkish on cultural transfer in the process 

of learning Turkish as a foreign language (Direkçi et al., 2020; Koparan, 2019); investigating 

the views of foreign students' views on Turkey, Turkish and Turkish culture (Uçak, 2017; 

Şengül, 2017; Arslan & Batur, 2021; Kaplan, 2018). 

   

The results regarding the views of foreign students learning Turkish under the above 

sub-headings were evaluated by gender. It is explicit that there was no statistically significant 

relationship between the answers given by foreign students to the questions about "interactions 
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with Turkish teachers". The views of male and female students participating in the study on 

their interactions with their teachers were similar. The instructor, who is the source unit in the 

teaching process, is the person who has the knowledge and conveys this knowledge to the target 

unit in the learning environment, and the student is the target unit. In the teaching process, the 

message consists of the pre-determined knowledge, skills, attitudes, behaviors and habits. The 

instructor tries to convey this information to the students through the channels of hearing, sight, 

touch etc. (Vatansever Bayraktar, 2015: 266). According to Kırmızı (2010), a healthy 

communication with students is one of the most important elements in augmenting the quality 

of the lesson taught. If the communication is one-way and the tools and equipment used are 

familiar and ordinary, the motivation levels of the students also decrease (200). It seems to be 

essential for teachers to take the first step in communicating with the students in the lesson and 

establish eye contact with the student. On the other hand, teachers' critical and judgmental 

attitudes towards their students also affect the students negatively. 

Regarding the responses given by the students to questions about gender and teachers' 

teaching skills, it was revealed that there was a weak (Cramer's V=.12) and statistically 

significant relationship in the answers given to the item "Teachers don't frequently give 

feedback for assignments". It is explicit that there was no statistically significant relationship 

between the distribution of answers to other items and gender. In the sub-heading of "Teachers' 

sensitivity to culture", there was only a weak relationship in the answers given to the item 

"Teachers are constantly intolerant of some students" by gender. It is clear that there was no 

statistically significant relationship between the distribution of answers to other items and 

gender. The views of male and female students learning Turkish on the "classroom 

management skills" of the teachers were similar. It is explicit that there was no statistically 

significant relationship between the distribution of answers to other items and gender. 

The views of foreign students learning Turkish on Turkish teachers were also 

investigated with regards to their ages. It is explicit that there was no statistically significant 

relationship between the answers given by foreign students learning Turkish to the questions 

about their "interaction with teachers" by the age variable. It is possible to say that the views 

of the students between the ages of 17 and 25+ who participated in the study on their 

interactions with the teachers were similar. There was no statistically significant relationship 

between the answers given by the foreign students learning Turkish to the questions about the 

"cultural sensitivity" of the teachers by age. No statistically significant relationship was found 

between the answers given by the foreign students learning Turkish to the questions about the 

"teaching skills" of the teachers by age. Considering the answers given by foreign students 

learning Turkish to the questions in this context, only the answers given to the item "Teachers 

don't frequently give feedback for assignments" demonstrated a weak relationship. It is possible 

to say that the postgraduate students thought that minor feedback was given. According to 

different age groups, there was a similarity in the views of the students regarding the classroom 

management skills of the teachers. Only the answers given to the items “Teachers are aware of 

the self-confidence problems of different students” and “It is important for teachers to be 

meticulous in the entrance and exit times of the lesson” had a weakly significant relationship. 

The significance that teachers attach to their profession is closely associated to the 

success of educational institutions and students. If a teacher makes an effort especially in the 

teaching process and applies different teaching methods and techniques by taking into account 

the individual differences of the students, the students will be very motivated for the lesson and 

their success will increase. The teacher should always endeavor devotedly to highlight the 

needs, interests, and abilities of his/her students and ensure that each and every one of his/her 

students is trained appropriately and effectively. Furthermore, the teacher should facilitate the 

students’ learning and creativity, and inspire them. The teachers in this day and age should 
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provide students with access to various educational resources and endeavor devotedly to 

develop their digital literacy skills. 

Nevertheless, they should actively take part in continuous training in order to improve 

their curriculum and be the designers of their own materials (Kozikoğlu & Özcanlı, 2020). An 

effective teacher in the teaching process should possess a rich repertoire of teaching techniques, 

be able to convey the subject by adapting it to the level of the students, and be competent 

enough to enrich the process (Karakelle, 2005: 4). In the study of Kalfa and Ceylan (2020), the 

views of students and teachers on various classroom activities in teaching Turkish as a foreign 

language were consulted. It was aimed to reveal the similarities and differences between the 

views of teachers and students on classroom activities, and present a different perspective in 

order to create a more successful language teaching process. 

The view of foreign students learning Turkish on Turkish teachers were also 

investigated by their education levels. The answers given by the foreign students to the 

questions about "interactions with Turkish teachers" were evaluated. It was revealed that there 

was a weak relationship only in the answers given by the foreign students to the item “I get 

disturbed when some of the teachers show overly-relaxed manners in the classroom”. It is 

possible to say that the views of undergraduate and postgraduate foreign students participating 

in the study on their interactions with their teachers were similar. There was a weakly 

significant relationship in the answers given to the items “Teachers are aware of the self-

confidence problems of different students” and “Teachers give all students equal time and right 

to speak”. There was no statistically significant relationship between the answers given by the 

foreign students to the questions about "teachers' sensitivity to culture" by their education level. 

It is possible to say that the views of the undergraduate and graduate students participating in 

the study on the cultural sensitivity of the teachers were similar. Regarding the difference 

between the education level of foreign students and the answers given to the questions about 

"teachers' classroom management skills", there was a weak and statistically significant 

relationship in the answers given to the item “Teachers are aware of the self-confidence 

problems of different students”. 

It is crucially important to identify the views and attitudes of the students in teaching 

Turkish as a foreign language for the success of the education process. It is simply because, 

one of the most important elements of the teaching process is the students. The positive or 

negative attitudes and views of the students towards the course, the teaching process or the 

teachers are the source of their motivation and success. Based on the studies available in the 

relevant literature and the results of this study, the following recommendations can be made: 

Teachers should be able to establish a healthy communication with students in the 

lesson. Students expect the first move from the teacher to initiate communication. Students are 

pleased that teachers make eye contact with them and listen to their life stories. 

In the evaluation of the teaching skills of the teachers, it is considered essential that the 

instructors encourage the students to attend the lessons on time. Furthermore, teachers should 

speak at a speed that students can understand while explaining the subjects in the lesson. 

Teachers should encourage students to develop their pronunciations in the target language that 

are not available in their mother tongue. 

Teachers should be aware that the foreign language teaching process also includes the 

promotion of culture, to be patient before making a judgment about students from different 

cultures, not to make positive discrimination against different cultures, to know and apply the 

necessary techniques and approaches in order to eliminate the timid behavior of the students 
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from different cultures. 

One of the stipulations for the success of a lesson is the punctuality of teachers and 

students regarding the lesson entry and exit times. Therefore, teachers should always take the 

necessary steps to ensure that students attend the lesson on time, ensure that students are 

tolerant towards each other, and encourage the students to overcome their timid behaviors and 

gain self-confidence. Furthermore, teachers should give the students an equal say in the lessons 

and should prepare a suitable environment for the students to ask questions about the subjects 

that they cannot understand in the lesson. 

This is an opinion-identifying study and the results obtained are limited to the items in 

the data collection tool. It is, however, beyond the scope of the study which attitudes, discourses 

and behaviors of their teachers that the students base these views on. In future studies, 

qualitative studies including in-depth interviews can be conducted to identify the reasons for 

students' opinions. 
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